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Abstract

This study aimed to qualitatively examine the impact of oral correction of lexical and pronunciation errors on the speaking proficiency of
Iranian learners of German. The study employed a qualitative interpretive field research design. Participants were purposively selected
intermediate and advanced Iranian learners of German. Data were collected through participant classroom observation, systematic field
notes, and semi-structured interviews with teachers and learners. Thematic analysis was applied to identify core mechanisms through
which oral corrective feedback influenced learners’ speaking development. Findings indicate that structured, psychologically supportive
oral correction significantly enhances speech fluency, pronunciation accuracy, active vocabulary use, and communicative confidence, while
reducing language anxiety and avoidance behaviors. Oral correction is most effective when it preserves communicative flow, promotes
learner self-correction, and integrates emotional support, positioning it as a central component of communicative German language
instruction.
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Extended Abstract

Introduction



Developing oral proficiency remains one of the most persistent challenges in foreign language education,
particularly in contexts where classroom interaction constitutes the primary exposure to the target language.
Speaking competence is widely recognized as the most visible indicator of language mastery and the central
objective of communicative language instruction (Nieweler, 2019; Schatz, 2001; Storch, 2009). However,
achieving fluency and accuracy in spoken language is highly dependent on how learner errors are treated during
instruction. Contemporary research increasingly conceptualizes learner errors not as failures but as essential
learning opportunities that guide pedagogical decision-making and learner development (Kleppin, 2010,
2016; Konigs, 2003; Schweckendieck, 2008).

Within this framework, oral corrective feedback plays a pivotal role in shaping second language acquisition
processes. The manner in which teachers respond to errors—timing, method, intensity, and emotional tone—
can significantly influence learners’ willingness to communicate, their confidence, and ultimately their oral
proficiency (ABbeck, 2001; Lochtman, 2003; Polleti, 2001). Studies distinguish between linguistic
correction and communicative repair, emphasizing that preserving communicative flow is often more
pedagogically valuable than immediate formal accuracy (Joosten & Nieweler, 2001; Kieweg, 2007; Wulf,
2001).

In the Iranian context of German as a foreign language instruction, these challenges are intensified by
phonological distance between Persian and German, limited opportunities for authentic oral interaction, and
instructional practices that continue to prioritize written skills over spoken competence (Alireza & Noohi,
2024; Faramarzi Babadi et al., 2024; Haddadi & Meysami, 2019). Research consistently reports that Iranian
learners, despite grammatical knowledge, struggle with pronunciation accuracy, lexical retrieval, and
communicative confidence during speaking tasks (Hao, 2024; Moradi et al., 2024; Szyszka, 2017).
Emerging instructional approaches underscore the need for feedback strategies that are psychologically
supportive, interactionally sensitive, and learner-centered. Effective oral correction must balance cognitive
development with emotional safety to prevent anxiety and communicative withdrawal (Nieweler, 2019;
Seifried & Wuttke, 2010). Additionally, technological and innovative instructional tools, including Al-
assisted pronunciation systems and visual feedback mechanisms, have demonstrated potential to enhance
pronunciation accuracy and learner motivation when integrated within pedagogically sound feedback
frameworks (Abdelhalim & Alsehibany, 2025; Gooch et al., 2016; Offerman & Olson, 2016).

Cultural and curricular dimensions further shape speaking development. Studies on German language materials
and curriculum design indicate that spoken discourse features and communicative authenticity remain
underrepresented in many instructional programs, creating a structural barrier to speaking development (Lendo
et al., 2023; Parvaneh & Sarakar Hasan Khan, 2018; Zhuoma, 2023). Consequently, scholars increasingly
argue for context-sensitive, culturally responsive feedback models that reflect learner needs and institutional

realities (Butzkamm, 2004, 2010; Eichhorner, 2024).



Against this background, the present study investigates the qualitative impact of structured oral corrective
feedback on Iranian learners’ German speaking development, focusing on both pedagogical mechanisms and
psychological dimensions of classroom interaction.

Methods and Materials

This study employed a qualitative interpretive field research design conducted over one academic semester at
a German language institute in Iran. Participants consisted of intermediate and advanced Iranian learners aged
between 20 and 28 selected through purposive sampling to ensure extensive experience with classroom
speaking activities. Data were collected through participant observation, systematic field notes, and semi-
structured interviews with both instructors and learners. Classroom interactions were continuously observed
to document feedback strategies, learner reactions, communicative behavior, and emotional responses during
speaking tasks. Interviews explored perceptions of oral correction, confidence development, learning
experiences, and communicative engagement. All qualitative data were transcribed and analyzed using
thematic analysis procedures involving coding, categorization, and theme generation.

Findings

Data analysis revealed that systematic, psychologically informed oral corrective feedback substantially
enhanced learners’ speaking performance, confidence, and participation. Learners exposed to feedback
strategies such as reformulation, guided self-correction, nonverbal signaling, and delayed explicit correction
demonstrated marked improvement in lexical precision, phonological accuracy, and speech fluency. The
frequency of hesitation, avoidance behaviors, and speech breakdowns decreased notably over time.
Participants consistently reported that self-correction opportunities were the most influential in consolidating
learning and strengthening speaking autonomy. Non-intrusive feedback methods preserved communicative
flow and minimized anxiety, leading to higher levels of classroom engagement. Teachers’ adaptive
management of correction timing and tone emerged as a key factor influencing learner motivation and
sustained participation.

Pronunciation development showed the most significant gains, particularly in areas affected by Persian—
German phonological interference. Learners exhibited greater phonetic awareness and more stable
pronunciation patterns following repeated exposure to corrective interactions embedded within meaningful
communication. Emotional indicators—such as reduced speaking anxiety and increased willingness to
communicate—were strongly associated with supportive feedback environments.

Discussion and Conclusion

The findings of this study demonstrate that oral corrective feedback, when strategically integrated into
communicative classroom practices, functions not merely as a pedagogical tool but as a central mechanism for
cognitive, emotional, and communicative development. Learners benefited most when correction preserved

interactional continuity, supported autonomy, and reinforced self-regulation in speaking performance.



The results highlight the essential role of teacher expertise in managing feedback complexity. Effective
instructors acted as dynamic facilitators who calibrated corrective interventions based on learners’ linguistic
levels, emotional states, and communicative goals. Such calibration fostered a classroom climate characterized
by trust, engagement, and risk-taking—conditions fundamental for sustained oral development.

The study further underscores the inseparability of linguistic accuracy and psychological safety in speaking
instruction. Learners’ communicative growth depended as much on emotional reassurance and confidence-
building as on formal correction. When feedback was perceived as collaborative rather than judgmental,
learners internalized corrective input more effectively and exhibited durable improvements in speaking
competence.

In conclusion, the research affirms that the success of oral language instruction lies not in the frequency of
correction but in the quality, timing, and interpersonal framing of feedback. A learner-centered,
psychologically responsive corrective framework enables Iranian learners of German to achieve meaningful,
sustainable gains in spoken proficiency. The study advocates for the institutional integration of advanced
feedback training in teacher education programs and for a curricular shift toward communication-driven

learning environments that place speaking development at the core of language education.
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