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Abstract

The present study aimed to analyze and explain the executive requirements of effective practicum in Iran’s teacher education system based on the
experiences and perceptions of teacher education stakeholders. This study employed a qualitative developmental research design. The participants
included faculty members of Farhangian University, mentor teachers, cooperating school principals, and preservice teachers in Tehran who were selected
through purposive sampling. A total of 32 participants contributed to the study. Data were collected through semi-structured interviews and document
analysis. Thematic analysis was used for data interpretation, and MAXQDA 2020 software was employed for data management. To enhance
trustworthiness, participant validation, continuous comparison, and peer review procedures were applied throughout the analysis process. The findings
revealed that effective practicum in Iran’s teacher education system is influenced by five major categories of requirements, including organizational and
structural requirements, instructional and professional requirements, managerial and supervisory requirements, communicative and interactive
requirements, and cultural and motivational requirements. The results indicated that instructional and professional dimensions, particularly professional
feedback, integration of theoretical and practical learning, and mentor teacher empowerment, had the greatest influence on practicum quality.
Furthermore, university-school coordination, process-oriented evaluation systems, supportive learning environments, and professional interaction were
identified as key factors in improving practicum effectiveness. The findings also demonstrated that weak executive structures, unclear practicum
guidelines, and insufficient professional support constitute major challenges in current practicum programs. The findings suggest that effective practicuam
requires structural revision, stronger collaboration between universities and schools, professional development of mentor teachers, improvement of
evaluation systems, and greater attention to cultural and psychological dimensions of professional learning. Moreover, adapting practicum programs to
technological developments and emerging educational needs can significantly enhance teacher education quality and preservice teachers’ professional
readiness.
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Extended Abstract

Introduction

Teaching practicum is recognized as one of the most influential components of teacher education programs
because it provides opportunities for student teachers to connect theoretical knowledge with authentic
classroom experiences. In contemporary teacher education systems, practicum is no longer viewed merely as
a period of classroom observation; rather, it is considered a multidimensional process through which preservice
teachers develop professional identity, instructional competence, reflective thinking, communication skills,
and practical teaching efficacy (Lap et al., 2022; Richards, 2021). Effective practicum experiences enable
student teachers to engage in professional decision-making, classroom management, instructional planning,
and collaborative learning while simultaneously adapting to the social and emotional realities of educational
environments.

Recent educational transformations, including technological developments, post-pandemic educational
reforms, and the emergence of blended and Al-supported learning environments, have intensified the need to
redesign practicum programs within teacher education systems (Greere, 2022; Xing et al., 2025). Studies
have shown that successful practicum programs depend on coherent collaboration between universities and
schools, professional mentoring systems, supportive learning environments, continuous evaluation, and
reflective teaching opportunities (Sok et al., 2022; Wang, 2024). In addition, research emphasizes that
practicum experiences significantly influence student teachers’ emotional development, confidence, and
professional commitment (Aquino, 2022; Richards, 2020).

In many countries, teacher education institutions have attempted to improve practicum effectiveness through
curriculum reforms and innovative supervision models. Nevertheless, numerous challenges remain unresolved,
including insufficient coordination between universities and schools, inadequate mentoring, unclear
assessment procedures, and limited opportunities for authentic teaching practice (Celik et al., 2023; Shen et
al., 2023). Studies conducted in different educational settings indicate that student teachers often experience
anxiety, uncertainty, and role ambiguity during practicum experiences, particularly when institutional support
is weak (Coleman & Vance, 2020; Negarandeh et al., 2021). Consequently, identifying the executive
requirements of effective practicum has become an important issue in educational policy and teacher

professional development research.



Within the Iranian context, teacher education programs have undergone significant structural changes during
recent decades. However, despite the growing importance of practicum in teacher preparation curricula,

concerns continue to exist regarding the quality and effectiveness of practical training experiences. Research

in Iran has highlighted problems such as insufficient practical opportunities, weak coordination between
universities and cooperating schools, limited professional feedback, and inadequate preparation of mentor
teachers (Karimi et al., 2021; Nikoobin, 2021). Furthermore, several studies have emphasized that Iranian
student teachers frequently perceive a gap between theoretical university courses and the realities of classroom
teaching (Tavakol & Tavakoli, 2023; Tohidian et al., 2022).

Another important dimension of practicum effectiveness concerns the development of professional identity
and reflective competence. Previous research has demonstrated that reflective teaching practices and action
research literacy can significantly contribute to novice teachers’ professional growth and self-awareness
(Arefian & Nami, 2023). Similarly, studies on teacher cognition and professional identity suggest that
authentic teaching experiences shape student teachers’ beliefs, values, and attitudes toward the teaching
profession (Irani et al., 2020; Zhou, 2026). Therefore, practicum programs should not only focus on technical
teaching skills but also facilitate emotional, social, and professional development.

The integration of technology into educational systems has further transformed expectations from teacher
practicum programs. Blended learning, online instruction, Al-based educational tools, and digital pedagogies
require preservice teachers to develop new competencies and adaptive professional skills (Vithanapathirana,
2021; Xing et al., 2025). Consequently, effective practicum in the twenty-first century must incorporate
flexibility, innovation, collaborative learning, and digital literacy within its executive structure.

Despite the increasing body of international literature on practicum effectiveness, comprehensive
developmental studies focusing on the executive requirements of effective practicum in Iran’s teacher
education system remain limited. Most existing studies have concentrated on isolated challenges or student
teachers’ perceptions without providing a systematic framework for improving practicum implementation.
Accordingly, the present study aimed to analyze the executive requirements of effective practicum in Iran’s
teacher education system based on evidence derived from a developmental qualitative study.

Methods and Materials

This study employed a qualitative developmental research design to investigate the executive requirements of
effective practicum in Iran’s teacher education system. The research population consisted of faculty members
of Farhangian University, mentor teachers, cooperating school principals, and preservice teachers in Tehran.
Participants were selected using purposive sampling based on their direct involvement in practicum
implementation and teacher education processes.

A total of 32 participants contributed to the study, including 10 university faculty members, 8 mentor teachers,
6 school principals, and 8 senior preservice teachers. Participants possessed diverse professional experiences

in curriculum planning, educational management, teaching practice supervision, and classroom instruction.



Inclusion criteria involved at least three years of professional experience in teacher education or practicum
supervision and willingness to participate in the research.

Data were collected through semi-structured individual interviews conducted in educational settings and
university environments. Each interview lasted approximately 45 to 75 minutes. Interview questions focused
on organizational, instructional, managerial, communicative, and professional dimensions of practicum
implementation. To improve credibility and trustworthiness, interview questions were reviewed by experts in
teacher education and curriculum studies prior to data collection.

In addition to interviews, relevant documents such as practicum guidelines, educational reports, and university
regulations were reviewed to facilitate data triangulation. All interviews were audio-recorded with participants’
consent and transcribed verbatim for analysis.

Data analysis was conducted using thematic analysis. Initially, interview transcripts were read repeatedly to
achieve deep familiarity with the data. Open coding procedures were then applied to identify initial concepts
and patterns. Similar codes were grouped into subthemes and subsequently organized into broader thematic
categories. Data collection and analysis occurred simultaneously to ensure continuous refinement of emerging
concepts and themes. MAXQDA 2020 software was used for data organization and coding management. To
increase reliability, portions of the data were independently coded by two researchers, and coding consistency
was reviewed collaboratively.

Findings

The findings revealed that effective practicum in Iran’s teacher education system depends on five major
categories of executive requirements: organizational and structural requirements, instructional and
professional requirements, managerial and supervisory requirements, communicative and interactive
requirements, and cultural and motivational requirements.

Among these dimensions, instructional and professional requirements were identified as the most significant
category. Participants emphasized that effective practicum requires continuous professional feedback,
authentic teaching opportunities, integration of theoretical and practical learning, and development of
reflective teaching competencies. Mentor teachers and faculty members repeatedly highlighted the importance
of constructive feedback and guided supervision in enhancing student teachers’ professional confidence and
instructional competence.

The findings also demonstrated that coordination between universities and cooperating schools constitutes a
fundamental structural requirement for successful practicum implementation. Participants indicated that lack
of institutional collaboration often creates inconsistencies between university expectations and school realities.
Clear role definitions, transparent practicum guidelines, and organized scheduling systems were considered
essential for improving practicum effectiveness.

Another important finding concerned the critical role of mentor teachers. Participants believed that mentor

teachers should possess not only professional teaching expertise but also mentoring, communication, and



reflective supervision skills. According to the data, supportive mentor teachers significantly contribute to
student teachers’ emotional security, professional identity development, and instructional growth.

The analysis further revealed that continuous and process-oriented evaluation is necessary for effective
practicum implementation. Participants criticized traditional assessment methods that focus primarily on final
performance evaluations. Instead, they advocated for multidimensional evaluation systems involving
observation, reflective journals, formative feedback, and self-assessment practices.

The findings additionally highlighted the importance of supportive and collaborative learning environments.
Student teachers emphasized that positive interpersonal relationships within schools increase motivation,
reduce anxiety, and facilitate professional adaptation. Supportive school cultures and collaborative
professional interactions were identified as influential factors in successful practicum experiences.

Finally, the study showed that cultural and motivational dimensions also play significant roles in practicum
effectiveness. Participants noted that practicum experiences shape student teachers’ commitment to the
teaching profession, professional identity, and emotional engagement with educational work. Feelings of
belonging, professional respect, and institutional support were considered essential for sustaining motivation
and professional growth.

Discussion and Conclusion

The findings of the present study indicate that effective practicum in Iran’s teacher education system is a
multidimensional process requiring structural coherence, professional support, reflective supervision, and
collaborative educational environments. The results suggest that practicum effectiveness cannot be achieved
solely through increasing teaching hours or observational experiences; rather, it depends on the quality of
interactions, institutional coordination, and professional learning opportunities available to preservice teachers.
One of the most significant findings concerned the central role of instructional and professional support in
practicum implementation. Student teachers require opportunities to connect pedagogical theories with real
classroom experiences while receiving continuous professional guidance. The study demonstrated that
constructive feedback from mentor teachers contributes substantially to confidence development, reflective
thinking, and instructional competence. Furthermore, reflective supervision and collaborative learning
experiences appear essential for professional identity formation.

The study also emphasized the importance of institutional coordination between universities and schools.
Weak collaboration between educational institutions often creates confusion regarding practicum objectives,
responsibilities, and assessment procedures. Therefore, successful practicum programs require integrated
partnerships among universities, cooperating schools, mentor teachers, and educational administrators.
Another important conclusion concerns the emotional and psychological dimensions of practicum experiences.
Student teachers frequently encounter stress, uncertainty, and professional anxiety during their initial teaching

experiences. Supportive school cultures, positive interpersonal relationships, and effective mentoring systems




can significantly reduce these challenges and enhance professional motivation. Consequently, emotional
support should be considered a core component of practicum design rather than a secondary issue.

The findings additionally indicate that current practicum evaluation systems require substantial revision.
Traditional assessment models often fail to capture the complexity of professional teaching competencies.
Process-oriented evaluation approaches involving observation, feedback, reflection, and self-assessment
appear more appropriate for assessing professional growth and instructional development.

Moreover, the study highlights the necessity of adapting practicum programs to contemporary educational
transformations. Emerging technologies, blended learning environments, and Al-supported instructional
approaches require teacher education systems to redesign practicum experiences accordingly. Future teachers
must be prepared not only for traditional classroom instruction but also for flexible, technology-integrated, and
student-centered learning environments.

Overall, the study concludes that effective practicum in Iran’s teacher education system requires
comprehensive structural and pedagogical reforms. Policymakers and teacher education institutions should
strengthen university-school partnerships, improve mentor teacher preparation, redesign evaluation systems,
and provide supportive professional learning environments. Attention to emotional, cultural, technological,
and reflective dimensions of professional learning can significantly enhance the quality and effectiveness of

practicum experiences and contribute to the preparation of competent and adaptive future teachers.
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