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Abstract

The present study aimed to investigate the predictive roles of emotional intelligence, academic motivation, and background variables in the academic
achievement of master’s students in accounting and to develop a multivariate regression model explaining the distinct contribution of each factor. This
study employed a descriptive-correlational design. The statistical population consisted of all master’s students in accounting at Shahid Bahonar University
of Kerman between 2020 and 2024. From a population of 211 students, 134 participants were selected through random sampling. Data were collected
using a standardized questionnaire adapted from Byrne and Flood, measuring emotional intelligence, academic motivation, and academic achievement.
Content validity was confirmed by experts, and reliability was verified using Cronbach’s alpha coefficient (0.90). Pearson correlation, simple linear
regression, and multiple regression analyses were conducted. Statistical assumptions including normality, independence of residuals, and homoscedasticity
were also examined and confirmed. The findings revealed a significant positive relationship between emotional intelligence and academic achievement
(r=0.186, p<0.05). Academic motivation and expectations demonstrated a stronger positive association with academic achievement (r=0.467,
p<0.001). Regression analysis indicated that emotional intelligence alone explained 3.4% of the variance in academic achievement, whereas academic
motivation accounted for approximately 21.8% of the variance. The combined background variables explained 23.5% of the variance in students’
academic performance. All regression models were statistically significant, and the required assumptions for model validity were satisfied. The results
demonstrated that psychological variables, particularly academic motivation, play a substantial role in accounting students’ academic success. Compared
with emotional intelligence, academic motivation showed greater predictive power in explaining academic performance. Therefore, educational
interventions focused on enhancing intrinsic motivation, emotional competencies, and psychological support may significantly improve students’
academic outcomes. The proposed regression model provides a practical framework for predicting academic achievement in demanding and specialized
disciplines such as accounting.
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Extended Abstract

Introduction

Higher education systems increasingly recognize that academic achievement is not merely the product of
cognitive ability or technical knowledge, but rather the outcome of a complex interaction among psychological,
emotional, motivational, and environmental factors. In accounting education, this issue has gained particular
importance because accounting students are expected to develop analytical reasoning, professional judgment,
ethical sensitivity, technological adaptability, and sustained academic engagement simultaneously.
Contemporary accounting programs are therefore moving beyond traditional content-oriented approaches
toward more student-centered, psychologically informed, and technologically integrated educational models
(Dixon, 2025; Nguyen et al., 2025). The transformation of accounting education in the digital era, especially
with the emergence of intelligent education systems, blended learning, and artificial intelligence applications,
has intensified the need to understand the psychological determinants of students’ academic success (Abdo-
Salloum & Al-Mousawi, 2025; Suhartono & Purwantoro, 2024; Zamani & Barzouyan Shirvan, 2024).
Among the psychological variables associated with educational success, emotional intelligence and academic
motivation have attracted substantial scholarly attention. Emotional intelligence refers to the ability to
perceive, regulate, understand, and utilize emotions effectively in personal and social contexts. Students with
higher emotional intelligence are generally more capable of coping with academic stress, maintaining
emotional balance, managing frustration, and establishing effective interpersonal relationships within
educational environments. Such competencies are particularly significant in demanding disciplines such as
accounting, where students frequently encounter intensive cognitive workloads, evaluative pressure, and
complex analytical tasks. Prior studies have consistently demonstrated positive associations between emotional
intelligence and academic performance, academic engagement, and achievement motivation (Hasani Nia
Rajehouni et al., 2020; Hussein, 2021; Kakavand & Rezaei, 2021).

Recent investigations further suggest that emotional intelligence influences academic achievement not only
directly but also indirectly through motivational and emotional pathways. Emotional well-being, adaptive
learning strategies, and academic motivation have been identified as mediating mechanisms explaining the
relationship between emotional intelligence and educational outcomes (Nieto Carracedo et al., 2024).
Similarly, studies conducted in online and blended learning contexts have shown that emotionally intelligent
students exhibit higher self-efficacy, persistence, and learning effectiveness (Chang & Tsai, 2022). These
findings imply that emotional intelligence can enhance students’ capacity to navigate increasingly technology-

oriented learning environments in accounting education.



Academic motivation constitutes another central determinant of educational achievement. Motivation directs
students’ efforts, persistence, commitment, and engagement in the learning process. Students with strong
intrinsic academic motivation tend to approach learning as a meaningful and self-developing process rather
than merely a requirement for obtaining grades or degrees. Such students demonstrate greater perseverance
when facing educational difficulties and are more likely to employ deep learning strategies. Research has
shown that academic motivation positively predicts academic flourishing, educational engagement, emotional
adjustment, and performance outcomes (Arias et al., 2022; Haseli Songhori & Salamti, 2024; Hesampour
& Rezaei, 2023). In accounting education specifically, motivation plays a critical role because mastery of
accounting concepts requires sustained practice, analytical precision, and continuous adaptation to evolving
professional standards.

The interaction between emotional intelligence and academic motivation has also been emphasized in previous
literature. Emotional intelligence may strengthen students’ motivational resources by enabling them to regulate
negative emotions and maintain optimism toward academic goals. Likewise, academic motivation may
reinforce the beneficial effects of emotional intelligence on performance by encouraging sustained effort and
active engagement. Empirical evidence supports the mediating role of achievement motivation in the
relationship between emotional intelligence and academic performance (Sabour Esmaeili et al., 2023).
Furthermore, interventions focused on emotional intelligence training have been found to enhance academic
motivation and educational achievement among students (Behrdar, 2023; Gharehbaghi Tavabeh &
Shahamat, 2022; Naghavi & Rezaei, 2022).

In parallel with psychological developments, accounting education is currently experiencing profound
technological changes. The integration of artificial intelligence, digital accounting systems, smart education,
and blended learning environments has altered the structure and expectations of accounting curricula.
Consequently, accounting students are now expected to possess not only technical accounting knowledge but
also digital competence and technological readiness. Studies have indicated that students’ perceptions of
technology, readiness for artificial intelligence adoption, and digital competencies significantly influence
learning outcomes in accounting programs (Abdo-Salloum & Al-Mousawi, 2025). Moreover, blended
learning models emphasizing student-centered educational approaches have demonstrated positive effects on
engagement and educational flexibility in accounting education (Suhartono & Purwantoro, 2024). These
developments underscore the importance of examining psychological factors alongside educational and
technological variables in explaining academic success.

Despite the growing body of research on emotional intelligence and academic motivation, limited attention
has been paid to their combined predictive role among graduate accounting students. Most previous studies
have focused either on school students or on broader university populations without considering the unique
demands of accounting education at the postgraduate level. Given the analytical, professional, and emotionally

demanding nature of accounting studies, investigating these variables among master’s students may contribute



to a more comprehensive understanding of academic achievement in specialized higher education contexts.
Therefore, the present study aimed to examine the relationship between emotional intelligence, academic
motivation, and academic achievement among master’s students in accounting and to propose a multivariate
regression model explaining the distinct contribution of these variables to academic performance.

Methods and Materials

The present study employed an applied descriptive-correlational research design. The statistical population
consisted of all master’s students in accounting at Shahid Bahonar University of Kerman between 2020 and
2024. A total of 211 students constituted the research population, from which 134 participants were selected
using simple random sampling. Eligibility criteria required participants to have completed at least one
academic semester in the master’s program to ensure sufficient educational experience and familiarity with
university learning conditions.

Data collection was conducted through both library-based review and field research procedures. The primary
research instrument was a standardized questionnaire adapted from Byrne and Flood’s educational framework.
The questionnaire contained 34 items rated on a five-point Likert scale ranging from “very low” to “very high.”
The instrument assessed emotional intelligence, academic motivation, and educational expectations. Academic
achievement was operationalized through indicators such as cumulative grade point average, semester grades,
and educational performance in accounting courses.

Content and face validity of the questionnaire were evaluated by five experts in educational sciences,
educational psychology, and accounting education. Based on their feedback, revisions were made regarding
wording clarity, item sequencing, and conceptual transparency. Reliability analysis was performed using
Cronbach’s alpha coefficient. The overall reliability coefficient for the questionnaire was 0.90, while emotional
intelligence and academic motivation subscales demonstrated alpha coefficients of 0.80 and 0.77 respectively,
indicating satisfactory internal consistency.

Data analysis was conducted using descriptive and inferential statistical techniques. Descriptive statistics
included means, standard deviations, frequencies, and percentages for demographic variables and research
constructs. Inferential analyses included Pearson correlation coefficients, simple linear regression, and
multiple regression analysis to examine relationships among variables and evaluate predictive effects.
Statistical assumptions for regression analysis, including normality of residuals, independence of errors, and
homoscedasticity, were assessed using the Kolmogorov-Smirnov test, Durbin-Watson statistic, and variance
stabilization procedures.

Findings

The demographic findings indicated that 59.7% of the participants were male and 40.3% were female.
Regarding undergraduate academic background, 85.1% of the students held bachelor’s degrees in accounting,
whereas 14.9% had graduated from non-accounting disciplines. The average age of the participants was 26.71

years.



The results of Pearson correlation analysis revealed a significant positive relationship between emotional
intelligence and academic achievement (r=0.186, p<0.05). This finding demonstrated that students with higher
emotional intelligence tended to achieve better academic performance in accounting education. Moreover,
academic motivation exhibited a stronger positive correlation with academic achievement (r=0.467, p<0.001).
Educational expectations also showed a significant positive relationship with academic performance (r=0.427,
p<0.001). The overall relationship between background variables and academic achievement was significant
and positive (r=0.485, p<0.001).

Regression analysis further demonstrated that emotional intelligence significantly predicted academic
achievement. The regression model for emotional intelligence was statistically significant (F=4.53, p=0.035),
and emotional intelligence explained approximately 3.4% of the variance in academic performance
(R2=0.034). The regression equation for this model was expressed as: Y=12.96+0.19X.

The second regression model examined academic motivation and educational expectations as predictors of
academic achievement. This model was statistically significant (F=36.212, p<0.001) and accounted for
approximately 21.8% of the variance in academic achievement (R2=0.218). The regression equation for this
model was: Y=9.818+0.083X.

Finally, the overall regression model including background variables demonstrated significant predictive
power (F=40.005, p<0.001). The model explained approximately 23.5% of the variance in academic
achievement (R2=0.235), indicating that psychological and motivational variables jointly contributed
substantially to students’ educational performance. Diagnostic tests confirmed that all regression assumptions
were satisfied. The Kolmogorov-Smirnov test supported normality of residuals, the Durbin-Watson statistic
indicated independence of errors, and homoscedasticity assumptions were met.

Discussion and Conclusion

The findings of the present study demonstrated that emotional intelligence and academic motivation are
significant predictors of academic achievement among master’s students in accounting. The positive
relationship between emotional intelligence and academic performance suggests that students who are more
capable of regulating emotions, coping with academic stress, and maintaining interpersonal effectiveness are
more likely to succeed in demanding educational contexts. Accounting education requires analytical precision,
sustained concentration, and the ability to manage evaluative pressure; therefore, emotionally intelligent
students may adapt more effectively to such academic demands.

The findings further revealed that academic motivation was a substantially stronger predictor of academic
achievement compared to emotional intelligence. This result highlights the central role of motivational
processes in accounting education. Students with higher intrinsic motivation appear more committed to
learning, more persistent in overcoming educational difficulties, and more actively engaged in academic
activities. In highly specialized disciplines such as accounting, motivation may serve as the primary driving

force behind sustained academic effort and achievement.




Another important implication of the study concerns the interaction between emotional and motivational
factors in educational success. Emotional intelligence may facilitate the maintenance of academic motivation
by helping students manage frustration, anxiety, and failure. At the same time, motivation may strengthen the
impact of emotional competencies on performance outcomes by promoting persistence and cognitive
engagement. Consequently, academic achievement should be understood as a multidimensional phenomenon
shaped by psychological, emotional, and educational dynamics simultaneously.

The study also emphasized the growing importance of integrating psychological and technological dimensions
within accounting education. As accounting curricula increasingly incorporate digital technologies, artificial
intelligence, and blended learning environments, students’ emotional adaptability and motivational readiness
become even more critical. Technological advancement alone cannot guarantee educational effectiveness
unless students possess sufficient psychological resources to engage actively with learning opportunities.
Overall, the proposed multivariate regression model provided empirical evidence that psychological constructs
significantly contribute to academic achievement in accounting education. The findings suggest that
universities should move beyond purely technical instructional approaches and adopt more comprehensive
educational frameworks emphasizing emotional development, motivational enhancement, and student-
centered learning environments. Educational interventions focusing on emotional intelligence training,
academic motivation enhancement, and psychological support services may substantially improve accounting

students’ academic performance and professional readiness.
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