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Abstract

The objective of this study was to identify and conceptualize the teaching—learning strategies of a workplace curriculum based on a
multicultural approach within the education system, drawing on the experiences and perspectives of educational experts in Tehran. This
qualitative study was conducted using a thematic analysis approach. Participants included curriculum planning experts, school
administrators, teachers experienced in workplace-based education, and specialists in multicultural education in Tehran. They were
selected through purposive sampling, and data collection continued until theoretical saturation was achieved. Data were gathered through
in-depth semi-structured interviews and document analysis. All interviews were fully transcribed and analyzed through open, axial, and
selective coding procedures. Credibility was enhanced through member checking and constant comparison of data sources. The analysis
resulted in five major themes: intercultural interaction-based learning, authentic workplace-based learning design, flexibility in teaching
methods responsive to cultural diversity, empowerment of multicultural professional identity, and culturally responsive formative
assessment. The findings indicate that teaching—learning strategies in a multicultural workplace curriculum are multidimensional and
process-oriented, requiring the integration of intercultural dialogue, authentic professional experiences, and reflective reconsideration of
teachers’ roles and assessment practices. A multicultural workplace curriculum in the education system necessitates a reconceptualization
of teaching—learning strategies aimed at promoting educational equity, intercultural engagement, and the development of a multicultural
professional identity among students.
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Extended Abstract

Introduction

The accelerating transformation of labor markets, technological systems, and socio-cultural environments has
profoundly reshaped the relationship between education and work. In this context, workplace curriculum has
emerged as a significant discourse in curriculum studies, emphasizing the integration of authentic professional
experiences into structured educational programs. Rather than viewing workplace learning as a supplementary
component, contemporary scholarship conceptualizes it as a central organizing principle in curriculum design,
linking knowledge production, skill acquisition, and professional identity formation within real-world contexts
(Doosti Hajiali Abadi et al., 2017). Early foundational perspectives on workplace curriculum underscored the
importance of understanding organizational contexts and stakeholder needs in curriculum development
(Belfiore <, 1996). More recent synthesis studies have advanced systematic models that integrate objectives,
content, pedagogy, and assessment within coherent workplace-oriented frameworks (Mehmandoust
Ghomseri et al., 2020).

In the Iranian context, efforts to model workplace curriculum through futurology-oriented approaches have
highlighted the need to anticipate emerging labor trends and digital transformations in higher education and
training systems (Aboutalebi et al., 2023). Similarly, competency-based models emphasize alignment
between educational processes and the practical demands of professional environments (Farzadenia, 2016).

The heutagogical perspective further extends this alignment by positioning learners as self-determined agents



capable of managing their own professional development within dynamic workplace settings (Safaei
Mohammadi, 2018).

However, contemporary workplaces are not only technologically complex but also culturally diverse. Issues
of equity, diversity, and inclusion have become central to organizational sustainability and professional well-
being. Research examining curriculum readiness for equity and inclusion underscores the necessity of
preparing graduates to address diversity-related challenges in professional contexts (Matsuno et al., 2024).
Organizational studies similarly highlight best practices in diversity and inclusion as essential components of
human resource development (Mohideen et al., 2024). Interventions aimed at strengthening diversity, equity,
and inclusivity cultures in workplaces demonstrate that structured learning engagement strategies can
transform attitudes and professional behaviors (Wavre, 2024).

Workplace flexibility and inclusive policies also shape employee experiences and organizational effectiveness
(Garcia-Torres et al., 2025). Furthermore, digital transformation and artificial intelligence are redefining
informal learning patterns and employee well-being, particularly among younger generations entering the
workforce (Karimnzhad, 2025; Sumantri & Saraswati, 2025). These developments necessitate
reconceptualizing teaching—learning strategies within workplace curricula to address both professional
competencies and multicultural realities. Although research has addressed various dimensions of workplace
curriculum and diversity practices, limited attention has been devoted to identifying culturally responsive
teaching—learning strategies within workplace curriculum frameworks in school education systems. Therefore,
this study sought to identify and conceptualize teaching—learning strategies for a workplace curriculum
grounded in a multicultural approach within the education system.

Methods and Materials

This study adopted a qualitative research design grounded in thematic analysis. The research field was Tehran,
where participants were purposively selected based on their expertise and experience in curriculum planning,
workplace-based education, school leadership, and multicultural education. Participants included curriculum
specialists, school administrators, experienced teachers involved in workplace-oriented educational programs,
and experts in educational policy and practice. Sampling continued until theoretical saturation was achieved,
meaning no substantially new themes emerged from additional interviews.

Data were collected through in-depth semi-structured interviews designed to explore participants’ experiences
and perspectives regarding teaching—learning strategies in workplace-based curricula sensitive to cultural
diversity. Interview questions encouraged participants to describe practical experiences, challenges, and
effective practices related to multicultural engagement in authentic workplace learning contexts. Relevant
documents, including policy guidelines and curricular frameworks, were also reviewed to triangulate findings.
All interviews were audio-recorded with participants’ consent and transcribed verbatim. Data analysis
followed an iterative process of open coding, axial coding, and selective coding. Initial codes were generated

line-by-line, capturing meaningful units related to teaching—learning strategies. These codes were then grouped



into categories and higher-order themes through constant comparison. Credibility was enhanced through

member checking and peer debriefing, ensuring analytical rigor and consistency.

Findings

The thematic analysis yielded five major themes representing core teaching—learning strategies within a
multicultural workplace curriculum.

The first theme, intercultural interaction-based learning, encompassed structured intercultural dialogue,
heterogeneous group collaboration, reflective writing on cultural experiences, and simulation of culturally
complex workplace scenarios. Participants emphasized that purposeful interaction among students from
diverse backgrounds fosters mutual respect, reduces stereotypes, and enhances collaborative problem-solving
skills in authentic professional contexts.

The second theme, authentic workplace-based learning design, included project-based tasks rooted in real
professional challenges, situational observation of workplace interactions, and participatory problem-solving
activities. These strategies were described as essential for bridging theoretical knowledge and practical
application while exposing learners to the cultural dynamics embedded in professional environments.

The third theme, flexibility in culturally responsive teaching methods, highlighted the adaptation of
instructional approaches to accommodate diverse learning styles and cultural backgrounds. Strategies included
multimodal content delivery, contextualization of professional terminology, and differentiated instruction
aligned with learners’ sociocultural experiences.

The fourth theme, empowerment of multicultural professional identity, involved cultivating cultural self-
awareness, modeling inclusive professional behavior by teachers, and fostering respect for diversity as a core
professional value. Participants stressed that teachers’ conduct and classroom climate significantly influence
students’ development of inclusive professional identities.

The fifth theme, culturally responsive formative assessment, incorporated diversified assessment tools,
personalized feedback sensitive to learners’ cultural contexts, and active student participation in self- and peer-
assessment. These practices were viewed as mechanisms to promote fairness, motivation, and reflective
professional growth.

Collectively, the findings indicate that teaching—learning strategies in a multicultural workplace curriculum
are multidimensional, integrating interactional, experiential, adaptive, identity-oriented, and evaluative
components.

Discussion and Conclusion

The findings underscore that a multicultural workplace curriculum cannot rely solely on technical skill
transmission but must integrate structured intercultural engagement within authentic professional learning
experiences. By foregrounding interaction-based strategies, the study demonstrates that diversity can function

as a pedagogical resource rather than a challenge. Authentic project-based learning situates cultural



understanding within real professional contexts, reinforcing the inseparability of technical competence and
sociocultural awareness.

Flexibility in instructional design emerged as a critical mechanism for accommodating heterogeneous learner
profiles, particularly in increasingly digital and diverse environments. The empowerment of multicultural
professional identity further highlights the transformative potential of teachers’ roles in modeling inclusive
values. Additionally, culturally responsive formative assessment ensures that evaluation processes do not
inadvertently reproduce inequities but instead support reflective growth and equitable participation.

In conclusion, the study advances a comprehensive framework of teaching—learning strategies for workplace
curricula grounded in multicultural principles. Such a framework contributes to educational equity,
professional readiness, and inclusive identity formation. By integrating authentic workplace engagement with
intercultural dialogue, adaptive pedagogy, and responsive assessment, education systems can better prepare
learners for the complex, diverse, and evolving realities of contemporary professional life.
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